
 

 

 

 

Kitemark Plus Assessment Findings 

Colmore Junior School 

Nb the Kitemark assessment is designed to support schools on their ever evolving journey of 

developing character and values in their pupils. For this reason, all Kitemark schools are provided 

with a list of recommendations going forward. These are confidential, so have not been included in 

the extract from the school’s kitemark report below. 

 

The way in which a school draws up the values that underpin its approach to character education, is 

just as important as the values themselves.  The people who input into deciding what the values should 

be, then go onto own them, champion them, and promote them. Colmore Junior School undertook 

an extensive exercise which involved 400 parent survey responses, the PTA, staff and children, to 

identify the 7 principles which underpin the schools character provision. These 7 principles are now 

embedded and integrated into the fabric of the school and its community. Involving stakeholders in 

this way has ensured that the 7 Principles reflect the needs and aspirations of the local community. 

Furthermore, the process was framed in terms of understanding what the Principles were that already 

underpinned the ‘Colmore Way,’ but until then hadn’t been defined. This organic approach gave form 

and clarity to what parents, teachers and pupils already felt was special about the school, and provided 

a language that everyone could get behind.  

A School of Character needs a common language and shared understanding of character and virtue. 

Teachers spoke explicitly about the benefit of a common language, and pupils of all ages 

demonstrated an understanding of character, that reflected the ethos of the school. Pupils explained 

good character in relation to moral and civic virtues citing ‘respect,’ ‘kindness,’ ‘being brave’ and 

‘thinking of others.’ Despite the school having 7 Principles and 6 values, pupils expressed a natural 

understanding of them. The school has innovatively characterised each of their values with a visual 

animal symbol, such as ‘Helpful Hawk’ and ‘Respectful Rabbit.’ Having a visual symbol that the children 

could engage with, was found to be an effective way for them to relate to the values, and contributed 

towards the school’s ‘common language.’ These values underpinned the positive reward system that 



was used to promote positive behaviours in the classroom. The school’s Principles and Values are ‘kept 

alive’ within the home and with parents, through their explicit and continuous reference in 

newsletters, an active twitter account, refence in end of year reports, and the postcards sent home to 

parents when pupils have demonstrated one of the 7 Principles.      

Both the headteacher and staff were clear that the school’s approach was about integrating character, 

not teaching it in isolation. This was supported by governors who reported that the school’s intention 

was to offer a broad and diverse curriculum that ensured the development of the whole-child. This 

ethos correlated strongly with the weekly meetings held by staff from different year groups, to identify 

where the 7 Principles could be incorporated into the curriculum. This has led to clear and concise 

plans across all subject areas, which use the core curriculum to implicitly and explicitly promote the 

school’s 7 Principles. Having the 7 Principles shape the School’s Improvement Plan, has allowed for a 

high level consistency in the extent to which the 7 Principles are embedded. This has ensured that 

Colmore Junior School has a character education programme that is planned, intentional and 

coordinated, allowing for a whole-school approach. Further evidence of this was the use of reflection 

journals for pupils and staff, an assembly plan and reward system informed by the 7 Principles and 6 

Values, and a strong PSHE provision shaped by character. 

The Kitemark assessment found that the school has an extensive extra-curricular offer, that is shaped 

by inclusion. The school’s culture around identifying children whose needs could be met through 

enrichment and pastoral support, was child focused as opposed to data driven. Pupils were 

encouraged to implicitly develop their character through clubs and extra-curricular activities, 

incentivised by the Children’s University Programme. This sees children awarded for their 

commitment to involvement in enrichment provision through a graduation ceremony at Aston 

University. Incentivising engagement in this way develops pupils’ habits to seek out opportunities that 

develop character, and demonstrated that character is ‘sought,’ as well as ‘taught’ and ‘caught.’    

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 


