
 

 

 

 

 

Kitemark Assessment Findings 

Aylesbury Grammar School 

Nb the Kitemark assessment is designed to support schools on their ever evolving journey of 

developing character and values in their pupils. For this reason, all Kitemark schools are provided 

with a list of recommendations going forward. These are confidential, so have not been included in 

the extract from the school’s kitemark report below. 

 

A successful character programme requires strong leadership and a clear vision. Aylesbury 

Grammar School has both of these. Governors and SLT have invested significant time and 

energies to shape a clear vision for the purpose of education at the school. The development 

of character to enable the flourishing of its pupils and wider society is at the heart of this 

vision. A clear determination to develop character, as well as enable academic excellence, 

was apparent when speaking to governors and leaders.  

The school’s leadership has developed a phased approach to its character provision over a 

number of years. This has allowed it to evolve in a way which is right for the context of the 

school. The AGS Learner has provided a strong and tangible framework for its first phase. 

Explicitly linking the development of character to successful learning was an astute approach 

that allowed significant stakeholder buy-in from parents and pupils. Including 20 parents in 

the process, having character feature strongly in parent’s evenings, consulting all staff, and 

facilitating student working groups to allow the input of the student voice, has helped secure 

buy-in and ownership. The extent of the stakeholder engagement process in the development 

and piloting of the AGS Learner framework was outstanding practice. This has significantly 

contributed to the AGS Learner framework being thoroughly embedded and understood by 



all students, teachers and leaders demonstrating a consistent and clear understanding of the 

programme. This was impressively reflected on the school website which dedicated a 

significant amount of space to the AGS Learner. Though, it was felt there could have been 

more visual representation of the values and vision on displays in communal areas and 

classrooms.  

The power of assemblies to reinforce a coordinated and consistent message around character 

is an essential component of developing an intentional culture and ethos. Speaking with 

pupils it was clear that this was the case at Aylesbury Grammar School. Pupils reported not 

just being passive participants, but also being asked to stand up in assemblies and speak about 

AGS Learner. This supported them to move out of their comfort zone and ‘live’ some of the 

AGS Learner virtues. Older students reported that AGS Learner was embedded to the extent 

that the values that underpinned it ‘naturally’ and ‘habitually’ informed their way of thinking, 

illustrating that they had embodied the virtues and not just had them ‘taught.’ Once again, a 

signifier of a strong and effective character programme.   

The leadership now recognises that there is an opportunity to progress to the next phase of 

the school’s character programme with the launch of the work around Emotional Character.  

This represents a significant development in the messaging to pupils, staff and parents/carers 

around the purpose of character development. It provides the opportunity to clearly promote 

the development of character as a means to develop a moral framework to orientate decision 

making, in order to do the ‘right thing.’ It allows the underlying question of the school’s 

character programme to expand from ‘what does it mean to be an AGS Learner?’ to also 

encompass ‘what does it mean to be a good person?’ This will allow space for a greater focus 

on moral values as well as intellectual and performance based virtues. Secondly, it provides 

the opportunity to link the development of strong character as a means to enhance personal 

happiness and wellbeing, as was evident from the more recent PSHE slide deck on Emotional 

Character, provided as part of the evidence-base.  Assessors found that this approach was 

role modelled by the headteacher, with teachers reporting that they felt ‘valued’ and 

‘validated’ through actions such as receiving letters that expressed gratitude and appreciation 

when they had gone above and beyond in their role. It is recommended that through the 

launch of this new phase the school supports staff to revisit and understand the ‘WHY’ in 

terms of the development of character as well as the ‘HOW.’  



When speaking with NQT James Taylor it was clear that the school is effectively inducting new 

staff into the culture and ethos of the school, and its prioritisation on the development of 

character. James discussed at length how education at the school went ‘beyond the academic’ 

and was about embedding ‘character into lessons and role modelling the behaviours teachers 

wanted to see in the pupils.’ Explicitly including character education into lesson observations 

has given a clear message of the importance that character holds in the overall purpose of 

education at Aylesbury Grammar School.  


